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Development of Intellectual Output 2:

The TILL qualification will be designed and implemented in full 
compliance with the principles of transparency of learning 
outcomes, so to allow recognition and validation of pre-existing 
competences of candidate teachers.

The system will consist of an online platform in which teachers who 
intend to have their competences –related to the TILL Qualification-
recognised will be allowed to upload their evidence of performance 
in a pre-defined format including both structured and open (e-
Portfolio) sections.

This database will be the core of the TILL European qualification 
system.



Evaluation instruments will be implemented for each area of 
competence.

Brown  (1998, p. 62) defines self-regulation as one’s “capacity to 
plan, guide  and  monitor  one’s  behavior  flexibly  in  the  face  of 
changing circumstances”. 

Brown, Miller, and Lawendowski (1999) designed the Self-Regulation 
Questionnaire (SRQ), composed of 63 items, to assess the seven 
dimensions of self-regulation proposed by Miller and Brown (1991)

Each dimension is composed of 9 items, making up a total of 63 
items scored on a Likert-type scale from 1 to 5 (1  =  strongly 
disagree and  5  =  strongly agree).

1 SELF-REGULATION



Dimensions:

❖ informational input; 

❖ self-monitoring current progress toward a personal goal;

❖ motivation for change;

❖ commitment to reach the change goal;

❖ development of a plan to reach the personal goal;

❖ work according to the plan;

❖ re-evaluation of the plan. 



Self-Regulation Questionnaire (SRQ)







The metacognitions questionnaire is a self-report scale assessing
different dimensions of metacognitive beliefs (beliefs about
thinking).

There are 2 versions of the metacognitions questionnaire.

The Metacognitions questionnaire (MCQ) first developed by 
Sam Cartwright-Hatton and Adrian Wells (1997), consist of 65 items 
and has a five-factor structure.

Responses are required on a four-point scale ranging from 1 (do not 
agree) to 4 (agree very much), high scores reflect more reported 
problems with the item in question.
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Factors:

❖meta-cognitive efficiency;

❖ positive worry beliefs;

❖ beliefs about uncontrollability and danger of worry; 

❖ general negative beliefs;

❖ cognitive self-consciousness.



The Metacognitions questionnaire 30 (MCQ-30; Wells & 
Cartwright-Hatton, 2004) is a 30-item version of the MCQ consisting 
of the same five-factor structure, but the subcategories were 
renamed:

❖ positive beliefs about worry;

❖ negative beliefs about the controllability of thoughts and 
corresponding danger;

❖ cognitive confidence;

❖ negative beliefs about thoughts in general/need to control 
thoughts;

❖ cognitive self-consciousness. MCQ-30 uses the same four-point 
scale as MCQ.
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The Teacher Metacognition Inventory (T.M.I) (Yingjie , Lin , Liang, 2016)



Balcikanli, 2011





3 MOTIVATE AND ENGAGE LEARNES

Within a broad metacognitive perspective, metacognition involves 
not only cognitive, but also related emotional-motivational factors.

Recent  studies  have  shown  that  more  than  any  other  
professionals,  elementary and high school teachers suffer from a 
lack of work motivation (Jesus & Lens, 2005).

Teachers’  motivation  appears  crucial  for  optimal  human  
functioning  in  the  workplace  because  teachers  who  are  highly  
motivated  are  more  engaged  in  their  work and more satisfied 
(Levesque, Blais, & Hess, 2004).



MOTIVATED STRATEGIES FOR LEARNING QUESTIONNAIRE (MSLQ)

(Pintrich, & DeGroot, 1990)





Work Tasks Motivation Scale for Teachers (WTMST) developed by 
Fernet, Senécal, Guay, Marsh, & Dowson (2008).

The WTMST is designed to assess five motivational constructs.

The WTMST consist of 90 items (15 items × 6 tasks), each item 
rated on a 7-point scale ranging from 1 (does not correspond at all) 
to 7 (corresponds completely). 

Motivational construct :

❖ Intrinsic Motivation;

❖ Identified Regulation;

❖ Introjected Regulation;



❖ External Regulation;

❖ Amotivation.

Work tasks:

❖ class preparation;

❖ teaching;

❖ evaluation of students;

❖ class management;

❖ administrative tasks;

❖ complementary tasks.











Measure of Attributional Style (Kwon & Whisman, 1992),





The Epistemological Beliefs Questionnaire, Arredondo and Ruscinski (1996)



4 INDIVIDUAL DIFFERENCES

- A TEACHER'S QUESTIONNAIRE FOR INDIVIDUAL DIFFERENCES IN SOCIAL BEHAVIOUR

https://doi.org/10.1111/j.1469-7610.1979.tb00515.x

- One Style Does Not Fit All: Facilitating Cultural Differences in Teaching (Debra Sharon Ferdinand-
James, 2009)

- THE APPLICATION OF DIFFERENT TEACHING STRATEGIES REFLECTIVE OF INDIVIDUAL STUDENTS’ 
LEARNING MODALITIES IN THE UNIVERSITY FLUTE STUDIO CLASS (Nicole L. Molumby, M.Mus, 2004)

-The Role of Individual Differences in Learning (Péter Tóth, 2014)

https://doi.org/10.1111/j.1469-7610.1979.tb00515.x












Kolb’s Learning Style Questionnaire




